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ABSTRACT 
In the fall of 1992, the congress-mandated longitudinal study of the State-Federal 
Vocational Rehabilitation System Program was initiated. The study sampled 40 
Vocational Rehabilitation offices and collected data over a 3- to 5- year period studying 
the Division of Vocational Rehabilitation's performance in serving individuals who have 
disabilities, which are a barrier to employment. Although the findings of that particular 
study were extensive, much of the data to date exists in raw form. The purpose of this 
particular study was to take look specifically at vocational evaluation, and using collected 
data, extrapolate how vocational evaluation services are being utilized in the State- 
Federal Vocational Rehabilitation system. 
Consumers receiving vocational evaluation services were broken down into two 
different categories representing evaluations performed "In -House3' or on-site in the 
DVR office, or "Off-Site" contracted by an outside vendor or agency. Findings of the 
study revealed that when performed in-house, a vast majority (84%) of participants were 
given formal tests or work samples as opposed to participating in a situational assessment 
or more hands-on experience. Similarly, a high percentage (79.7%) of off-site 
participants were also receiving formal tests or work-samples as opposed to participating 
in on-the-job evaluations (3 1.0%) with actual employers to see if the individual was 
capable of performing in a job function. 
Through the use of a vocational evaluation services, a higher percentage of in- 
house participants (77.5%) were able to determine their occupational area than 
individuals participating in the off-site vocational evaluations (70.9%); while a little more 
than half of the consumers in both groups were able to set a vocational goal as a result of 
the vocational evaluation services. 
For persons with disabilities, vocational rehabilitation can be an effective means 
to gain entrance into the work force. In cases where a vocational goal is not yet 
determined, research has shown vocational evaluation can be an effective means in that 
determination process. 
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Chapter I: Introduction 
The Rehabilitation Services Administration (RSA) commissioned a longitudinal 
study in the fall of 1992 to examine the services being provided to persons with 
disabilities in the statelfederal system. 
Statement of the Problem 
Although a complete and through breakdown of the raw data was provided, a 
summary of the data specifically pertaining to vocational evaluation and how it was being 
utilized in the state-federal VR system was lacking. 
Purpose of the Study 
The field of Vocational Evaluation is a relatively new profession. To date, the 
standardization of who is qualified to perform a vocational evaluation, and under what 
circumstances does not exist. In order to better understand the methodologies and 
resources being used to perform vocational evaluations, a summary of the research 
performed in the RSA longitudinal study has been compiled, and the results discussed in 
this paper. 
Assumptions ofthe Study 
Vocational evaluation is a small, relatively underutilized discipline. The main 
assumption of this study includes findings of vocational evaluations performed by 
individuals not necessarily trained in the field of vocational evaluation. In spite of this 
fact, other findings assumed to be true include the use of vocational evaluation to 
positively identify a vocational goal for the consumer, and a higher usage of on the job 
evaluations as opposed to paper-pencil tests. 
DeJinition of Terms 
Rehabilitation Process: "A planned and orderly sequence of individualized 
services tailored to meet the needs of a handicapped person" (Wright, 1980, p.14). 
Case Management: The counselor's managerial activities facilitating the 
movement of each rehabilitation consumer through the service process (Wright, 
1980). 
Vocational Evaluation: "A comprehensive process that systematically utilizes 
work, real or simulated, as the focal point for assessment and vocational 
exploration to assist people in vocational development. It incorporates medical, 
psychological, social, vocational, educational, cultural, and economic data in the 
attainment of the goals in the evaluation process" (VEWAA Glossary, 1988, p. 
14). 
Situational Assessment: A technique in which an individual is placed in a 
position which closely resembles or simulates a real-life situation (Wright, 
1980). 
Functional Limitation: The performance or hindrance in a negative way of tasks 
or activities due to a physical, mental, or emotional disability (Wright, 1980). 
On-the-Job Evaluation: The most realistic of work evaluation tools, this type of 
assessment can be performed either within a rehabilitation facility or on the job 
site. This tool is generally the most effective because it utilizes actual work. This 
technique can also be a method to indicate job readiness (Wright, 1980). 
Interest: Preference for or positive feelings about subjects, situations, or objects 
(Wright, 1980). 
Aptitude: "The potential for acquiring proficiency after appropriate training and 
experience" (Wright, 1980, p. 386). 
Abilities: "Powers possessed by an individual whether physical, mental, or social; 
inherited or acquired; general or specific. Tasks that can be performed now 
without further training" (Wright, 1980, p. 385). 
Achievement: "A measure of knowledge attained in a given area" (Wright, 1980, 
p. 385). 
Job Tryout: "The use of an on-the-job work experience within a rehabilitation 
facility to help individuals with disabilities acquire knowledge and develop skills 
or assess job readiness for job placement" (Wright, 1980, p. 61 8). 
Work Sample: "A defined work activity involving tasks, materials, and tools that 
are similar to those in an actual job (or occupation)" (Wright, 1980, p. 427). 
Employment: Being hired for or retaining work, whether paid or not (Wright, 
1980). 
Rapport: "The condition of mutual understanding, respect, and sustained interest 
between individuals" (Wright, 1980, p. 461). 
Assistive Technology: Also called "Assistive Devices" are mechanical tools used 
while performing tasks to modify one's environment (Wright, 1980). 
Limitations of the Study 
Although this longitudinal study allowed for a comprehensive view of the 
vocational rehabilitation system being provided to consumers over time, it is limited in 
the fact that only a few select offices were chosen to participate potentially ignoring 
trends that may be more typically seen in other demographic areas. Additionally, the data 
collected is relevant for that particular period of time. With changes in national 
legislation and state policies, the finding may no longer represent available tools, 
services, andlor needs for consumers in the future. 
Methodology 
Using a longitudinal study of the vocational rehabilitation services program, raw 
data was analyzed in order to determine how vocational evaluation is being used in the 
vocational rehabilitation setting for consumers. A comprehensive review of the literature 
was performed, and conclusions were formed based on the research findings. 
Chapter 11: Literature Review 
A review of current research and writing on the usage of Vocational Evaluation 
for individuals with disabilities was conducted. The historical role and legislative 
overview of vocational evaluation will be presented; followed by a discussion of 
vocational evaluation as a profession; core competencies needed as a vocational 
evaluation professional; how vocational evaluation can benefit individuals working in the 
rehabilitation process; and finally the function of vocational evaluation in the 
rehabilitation process. In each section, a summary of current literature specific to the 
specified areas will be reviewed. 
Historical Role and Legislative Overview 
The concept of Vocational Rehabilitation has been in existence for nearly a 
century. In 1907, the formal enactment of the Federal Employers' Liability Act (FELA) 
was created to support injured workers where fault could be shown on the part of the 
employer for negligence. In 1920, the United States Congress inducted the passage of the 
Smith-Fess Act (P.L. 66-236), also known as the National Rehabilitation Act of 1920. 
This act invoked the first vocational rehabilitation program for civilians. By providing the 
state with a 50-50 matched fund fiom federal funds, services such as vocational education 
and guidance, placement, and occupational adjustment could be performed. In 1943, the 
Barden-Lafollett Act was created, which required that persons with historically more 
challenging disabilities such as mental illness, cognitive disabilities, and physical 
disabilities be served in the federal-state rehabilitation program (Rubin & Rossler, 1987). 
Although the emphasis of enhancing employment was reinforced over time on, 
and included more traditional assessment measures, not until the late 1950's did a 
profession emerged with the purpose of better identifying the barriers, needs, and 
characteristics for persons with disabilities in an employment setting. Using modalities 
from other professions, Vocational Evaluation has become a process found effective in 
the vocational rehabilitation practice (Fry & Harrand, 1992). In 1967, the non-profit 
organization Vocational Evaluation and Work Adjustment Association, or VEWAA was 
formed. Through this organization, the Commission on Certification of Work Adjustment 
and Vocational Evaluation Specialists, or CCWAVES was created in 198 1. CC WAVES 
gave this newly developed professional discipline its professional code of ethics, 
practitioner certification, and professional standards for quality. In 2003, VEWAA 
changed its name to Vocational Evaluation and Career Assessment Professionals, or 
VECAP, to better reflect the goals and services of the program. (VEWAANECAP, 
2004). 
The 1980's were a pivotal time in the field of vocational evaluation. Federal 
legislation pushed for a team-centered model, providing the consumer with the 
collaboration of multiple service providers. Additionally, consumer advocacy and person- 
centered planning emerged as trends altering the way vocational assessments were 
performed. By obtaining medical information from various healthcare providers, 
important information pertaining to functional limitations, the nature of the disabling 
condition, and other valuable information could be used in program planning and other 
vocational implementation needs (Power, 2000). 
In 1986, legislation was created under the Vocational Rehabilitation Act 
Amendment (P.L. 99-506) stating that an initial diagnostic analysis was required in order 
to determine eligibility for rehabilitation services with the statelfederal vocational 
rehabilitation system. In this sense, vocational evaluation became a critical component of 
the vocational rehabilitation process. Not only could an evaluation be used to help 
determine initial eligibility for vocational rehabilitation services, but it could also be used 
as a diagnostic tool and help to establish direction for future services within the 
rehabilitation system (Corthell & Griswold, 1987). 
The year 1990 marked the creation of the Americans with Disabilities Act (ADA) 
this act helped to define discrimination for person with disabilities expanding the 
definition to include barriers such as architectural, communication, and transportation. 
Additionally it created a mandate by which proposed methods to eliminate the identified 
fomis of discrimination would take place. This act was followed in 1992 by recent 
amendments to the Rehabilitation Act of 1973. Both pieces of legislation emphasized 
concepts such as consumer choice, empowerment of the individual, and consumer 
participation in the creation and implementation of a rehabilitation plan. As a result, 
statelfederal agencies have become more accountable than ever in an effort to more 
effectively serve persons with disabilities (Kosciulek, Prozonic, & Bell, 1995). 
Vocational evaluation provides rehabilitation professionals with objective measures of 
performance, thus adding to the credibility and accountability of chosen rehabilitation 
plans. 
Vocational Evaluation as a Profession 
The field of vocational evaluation is essentially a more specialized concentration 
within the larger field of vocational rehabilitation. This specialty area combines elements 
of traditional assessment medical services and places them in a context of work and 
employment standards. Seemingly unrelated disciplines such as medicine, military 
operations, occupational therapy, psychology, and vocational and industrial education, 
have in fact contributed to vocational evaluation as a profession, giving it the ability to 
evolve as a discipline separate from vocational rehabilitation (Pruitt, 1986). The 
devastating effects of continuing world conflict also increase the profession's 
development, as evaluators respond to new and increasingly more complex war-related 
injuries. 
Coffey (1 978) identified 175 different knowledge and ability areas, grouping 
them into nine different categories. These include (a) establishing vocational direction, 
(b) initial evaluation methods, (c) individual professional background, (d) being able to 
relate to other professional workers, (e) communication, (f) evaluation and generation of 
evaluation data, (g) adjustment, (h) referring and placing individuals, and 
(i) administration. A study by Newman, Waechter, Nolte, & Boyer-Stephens, 1998, noted 
that as a profession, vocational evaluation has struggled to come to terms with concise 
identification of expected professional competencies. The study identified seven 
additional vocational tasks and further synthesized the identified skills down to five 
general domains. These domains were identified as: (a) competencies as a professional, 
(b) integrated tools and techniques, (c) proficiencies utilized in the vocational evaluation 
process, (d) identifying characteristics of consumers, and (e) knowledge of the world of 
work. A common component in both studies is the apparent need for professionalization 
through organized knowledge based on research. 
The concept of certification has been associated with quality of services or 
protections for the public on the basis of professional ethics, service quality, or the 
assumed competency of the practitioner. By utilizing a logical knowledge basis, key 
factors including: "(1) a systematic body of knowledge (2) professional authority (3) 
community sanction based upon social values (4) ethical codes (5) professional culture" 
professional occupations gather their basis (Brubaker, 1979, p.3). The assertion of 
occupational credibility professionally distinguishes status not only to members of 
society, but to other practitioners as well. By obtaining a higher level of professionalism, 
benefits such as greater legislative funding, increased professional marketing, and 
promotion of professional prestige ranking could ultimately enhance the availability of 
services for consumers (Saxton, Spitnagle, & Kennison, 1999). In addition, by enhancing 
public knowledge about the profession and by unifying professionals in the field under 
one organization, such as VEWAA, evaluators could raise general awareness about the 
profession, and the need for legal licensure. 
Core Competencies of a Vocational Evaluator 
In the late 1950's the profession of vocational evaluation emerged with the 
purpose of better identifying the barriers, needs, and characteristics for persons with 
disabilities in an employment setting. Using modalities from other professions, vocational 
evaluation has become an important component of vocational rehabilitation practice. 
Evaluators assisting individuals in vocational development can help to identify goals 
consistent with an individual's strengths and limitations, locate resources, help an 
individual to establish priorities, address concerns, and allow a person to make an 
informed choice about their educational and employment pursuits (Fry & Harrand, 1992). 
There is a wide array of background training and degrees held by vocational 
evaluators including those who have an associate degree or less to those who have a 
doctorate degree. Although the level of education and training varies greatly, some 
important vocational functions associated with being a vocational evaluator include case 
management and counseling. Leahy and Wright (1 988) concluded that vocational 
evaluation was justified as a field different enough and with distinct enough training to be 
identified separately as a from rehabilitation counseling. 
The 1973 Rehabilitation Act requires professionals to work with persons with 
severe disabilities who require comprehensive rehabilitation services. Vocational 
evaluators use data to assist the rehabilitation counselor in identifying important factors 
such as eligibility, activities in job placement that may be appropriate, and assist in the 
vocational planning processes. 
A study conducted by Lee, Taylor, and Rubin (1995) examined the perceived 
usefulness of vocational evaluation information by both rehabilitation counselors and 
consumers. Specifically, the study examined the benefits of evaluation information on the 
development of the Individualized Plan for Employment. The provision of concrete data 
that could be used to assist in identifying appropriate vocational activities and a 
vocational goal was considered a strength of the service. Conversely, some counselors 
expressed concern that the vocational evaluation report did not contain sufficient 
information to make appropriate vocational job goals or recommendations requiring 
formal education andlor training. Vocational rehabilitation counselors' expectations from 
the vocational evaluation were used to identify areas, which would potentially help to 
reduce barriers to work as well as help identify assets and skills. The results of the study 
implied that if the quality of the vocational evaluation was poor, the resulting inadequate 
information led to inadequate rehabilitation services, and the vocational evaluation 
service itself became a waste of time and money. Conversely, a comprehensive 
vocational evaluation correlated to an appropriate vocational goal and corresponding 
rehabilitation services. 
In an effort to move the profession forward, the Commission on Certification of 
Work Adjustment and Vocational Evaluation Specialists (CCWAVES) has periodically 
commissioned studies to examine vocational evaluation. One area of continued focus has 
been made in the area of determining the role and functions of vocational evaluators. The 
need to establish minimum competency standards is an important aspect of professional 
development. In order to more clearly identify the role and purpose of vocational 
evaluation, research identifying the need for standards and norms in the practice has been 
conducted. A 1999 survey of vocational evaluators was used to identify core skills for 
entry-level professionals (Boyer-Stephens, Waecher, & Newman). The first skill 
identified relates to the ability to synthesize information. Synthesis skills require the 
ability to observe behaviors, write succinct reports, and help in managing stress for the 
consumer involved. Additionally, teaching skills and knowledge of accommodations in 
the work place were deemed necessary. Understandings of both psychological and 
medical impacts of the disability as well as skills in employability were identified as 
being important as well. According to experts, there is a lack of consistent training for 
vocational evaluators (Boyer-Stephens, Waechter, and Newman, 1999). Although the 
identified skills and foundations needed in the vocational evaluation field have become 
stabilized over time. As with all professional fields, there is need for current knowledge 
about the latest practices and occupational requirements as the field grows and redefines 
itself. 
BeneJits of Vocational Evaluation to Consumers 
Vocational evaluation provides services to persons with disabilities with the goal 
of identifying vocational assets, aptitudes, interests, and abilities. A vocational evaluator 
may utilize tools such as interviewing, psychometric tests, work samples, job shadowing, 
and other vocational resources. The goal of a vocational evaluation is to help facilitate a 
vocational profile for an individual consumer, which can then be used to develop a plan 
for potential appropriate vocational goals (VECAP, 2006). In recent years, the trend has 
been to serve persons with more diverse and significant disabilities; hence the need for 
vocational evaluation services has increased. 
It is without question that different populations have different needs as far as 
rehabilitation and assessment needs go. Special accommodations throughout the 
rehabilitation process and especially during a vocational evaluation need to be considered 
as a means to both enhance and gain the most positive outcome from the experience. 
Power (2000), inferred that the testing of persons with disabilities was similar in nature to 
groups of ethnic and cultural minorities groups. Although the outcomes of a given 
assessment may be consistent among one particular group, the validity may be altered 
when these same tests are given to another particular group. In testing, it is important 
that a high level of reliability and validity exist in the test design. Reliability refers to the 
consistency, dependency, and accuracy of an assessment tool, while validity measures 
what it states it is supposed to measure. It is important to use a variety of different 
assessment tools in order to gain a more accurate picture of the overall strengths and 
needs of each individual obtaining a vocational evaluation. Some examples of different 
assessment tools includes: personality, dexterity, interest, aptitude, and achievement 
inventories; community-based and in-house job tryouts; work samples; job shadows; 
functional capacity assessments; analysis of transferable skills; computer based 
inventories, and self-reported interests (Bolton, 1997; Devinney et al, 1998; Greer, 1998; 
Lightner, 1994; Lustig et a1 1998; Stoelting, 1991). 
The Function of Vocational Evaluation in the Rehabilitation Process 
The primary purpose of vocational evaluation is to assist and facilitate vocational 
exploration using a combination of assessment tools and counseling techniques (Saxton, 
Spitznagle, & Kennison, 1999). By utilizing various vocationally concentrated tasks and 
activities, the vocational evaluator assists in directing the development of "self-awareness 
and self-understanding" among a majority of consumers who are partaking in a 
vocational evaluation (Nadolsky, 1976, p. 39). According to the guidelines set forth by 
VEWAA in 1988, Vocational Evaluation is defined as: 
"A comprehensive process that systematically utilizes work, real or simulated, as 
the focal point for assessment and vocational exploration to assist people in vocational 
envelopment. It incorporates medical, psychological, social, vocational, educational, 
cultural, and economic data in the attainment of goals of the evaluation process" (Fry & 
Harrand, 1992, p.28). 
For persons with disabilities who may no longer be able to work or have never 
worked, the prospect of a vocational assessment can be intimidating and create feelings 
of apprehension. This is especially true in America's society, which places a high value 
on the interrelation of personal dignity and employment. Higher levels of anxiety may 
effect test results, and therefore negatively affect the evaluation process. In addition to 
having the technical knowledge of assessment instruments, a vocational evaluator must 
demonstrate the ability to build rapport, communicate respect through both verbal and 
non-verbal means, and create a non-threatening environment that promotes support and 
understanding (Nadolsky, 1976). 
Thomas (1997) expanded the definition of a vocational evaluator to include three 
primary roles: vocational/career expert, disability specialist, and educator. In the role of a 
vocational/career expert, a vocational evaluator must have access to and knowledge of a 
wide array of resources relating to labor market trends, vocational requirements and 
conditions, and vocational data on local, state, and national levels. They need to be able 
to synthesize relevant aspects of these areas and convey key information to the individual 
with a disability. The role of a disability specialist enables the evaluator to take into 
account critical medical and functional information regarding a person's disability and 
potential work-related implications. Finally, the role of an educator requires that an 
evaluator be well versed on various resources, specific requirements within a vocation, 
and basic vocational trends. The educational role extends further beyond this scope 
however, involving dissemination of knowledge about the profession and employers to 
other professionals. Not only do vocational evaluators need to be able to convey pertinent 
information regarding both vocational and disability issues to the consumer, they need to 
be able to educate the larger community as to the purpose and function of vocational 
evaluation. There is also an ongoing need for education within the profession with 
advances in medical knowledge and technology; an evaluator is responsible for keeping 
up on certain changes in health and treatment regimes. In order to accurately understand 
potential barriers to employment and the impact of various disabilities a vocational 
evaluator must have a strong understanding and background on areas such as the 
physiology of disabilities, psychosocial aspects of disabilities, and become 
increasingly more knowledgeable of pharmacology interventions. Likewise, labor market 
trends are not stagnate and require that a vocational evaluator stay abreast of current and 
projected employment statistics as well as and various forms of assistive technology that 
may be used as a reasonable accommodation in the work place. 
Vocational Evaluation Effects and Outcomes 
Vocational evaluation is primarily used as a complimentary service for a 
consumer seeking vocational rehabilitation services. A recent study indicated that 
approximately 30% of consumers utilizing vocational rehabilitation services received an 
educationltraining assessment or vocational evaluation as part of their individualized 
rehabilitation plan (Rehabilitation Services Administration, 2002). By providing 
vocational evaluation services, consumers have the opportunity to both experience and 
learn more about the world of work, and are able to increase their participation in making 
more informed choices regarding their future. 
The traditional view of rehabilitation and the desired outcome has changed 
significantly in recent years. No longer is the focus on individuals who are capable of 
independently finding and maintaining employment. Vocational plans have now 
broadened to include other viable options such as sheltered employment, employment by 
self or others, volunteering, and structured day programs. By encompassing a more 
inclusive ideology of rehabilitation, the abilities and goals of persons with more severe 
disabilities are rightfully included. The use of various assessment methods and 
procedures allows both the consumer and evaluator to systematically identify strengths 
and weaknesses, interests, aptitudes, and abilities (Power, 2000). 
Vocational evaluators as professionals require a certain amount of education and 
practical training as well as conceptual grounding in order to be effective and 
appropriately perform a vocational evaluation. Ideally it is recommended that a 
vocational evaluator have a Master's degree in vocational evaluation in order to optimally 
perform the necessary job functions (Fry & Harrand, 1992). The reality however is that 
persons with minimal training who have obtained a bachelor degree or less are 
performing vocational evaluations. Like other professions, vocational evaluation has a 
governing agency that certifies qualified professionals. However although this 
certification preferable, it is not required or enforced for individuals performing 
vocational evaluation services. 
The experience of a vocational evaluation should be an overall positive one for 
the consumer. The process of self-discovery and personal identification of strengths and 
assets for the consumer can be a powerful motivator and provide hope for future 
endeavors in the world of work. It is important for the vocational evaluator to both 
consider and integrate the complexity of human nature by taking an individual's 
intellectual, physical, and emotional factors into consideration as these factors encompass 
the vary nature of the consumer and the assessment itself (Power & McKenna, 1994). 
Despite the benefits a vocational evaluation can have for a consumer, 
inconsistencies exist when it comes to follow-up on the part of the rehabilitation 
counselor. One study found that discrepancies existed between the recommendations of 
the vocational evaluation report, and the training and jobs obtained for the consumers in 
the study. The findings indicated that vocational evaluation recommendations were 
implemented only 50% of the time. Less than half of the subjects consistently obtained 
employment within the recommendations of the vocational evaluation (Kosciulek, 
Prozonic, & Bell, 1995). 
Chapter 111: Methodology 
In the fall of 1992, the Rehabilitation Services Administration (RSA), U.S. 
Department of Education under Contract No. HR92022001 commissioned a longitudinal 
study of the state-federal Vocational Rehabilitation (VR) services being provided to assist 
persons with disabilities. The purpose of this study was to determine the performance of 
the state-federal VR services in "assisting eligible individuals with disabilities to achieve 
positive, sustainable economic and non-economic outcomes as a result of VR services" p. 
1-5 (Hayward & Schmidt-Davis, 2003). 
Data was made publicly available through School of Industrial and Labor 
Relations, Cornell University Rehabilitation Research and Training Center. Therefore, 
archival data was used in this study. 
Subjects 
Forty offices were targeted from 30 different states. Among the offices selected, a 
sample of 8,500 participants was used. VR participation along with post-VR experiences 
were tracked for a period of three to five years following exit from the program. The 
subjects were tracked for the purpose of addressing the objectives of the study and 
questions posed by research. The sample group was generalizable to individuals with 
disabilities who receive services from vocational rehabilitation and achieve competitive 
or other appropriate employment outcome. 
Selection and Description 
This nationally representative sample mirrored the demographics of the average 
applicant and consumer of VR services. The study's design randomly involved selecting 
25 percent of participants who were newly applying for VR services, 50 percent of 
participants who were already determined eligible for and receiving services, and finally 
25 percent of participants who were in the process of closing or had already exited the 
VR program. 
Instrumentation 
Compilation of study data began in January of 1995, and was completed in 
January of 2000. The sample from which the data was collected was initiated in 1992, 
and the participants were tracked for a period of 3 years following case closure (Hayward 
& Schmidt-Davis, ES-1,2002). See Appendixes A and B for specific research questions. 
Data collection was achieved through various means including interviews, which 
were computer-aided with the participants; data abstraction from participant's case 
records; and surveys mailed to individual vocational rehabilitation agencies. Continuous 
data was collected initially upon entrance into the study, on a quarterly basis through the 
study, and continued until the individual exited VR. 
Data Collection Procedures 
Data collection procedures minored patterns typical of the vocational 
rehabilitation program, in that individuals were contacted repeatedly over a three-year 
period. Specific information pertaining to consumers was obtained from three sources 
including information extracted from VR consumer case files, initial interview of 
participants about work history, and a one-year follow-up post conclusion from 
vocational rehabilitation services. 
Using collected data, profiles of vocational rehabilitation consumers who 
achieved employment outcomes was then divided into different sections further profiling 
successful consumers. 
Data Analysis 
Due to the extensive nature of this study, the archival data has been analyzed 
through a series of four reports, each addressing a specific set of research questions. 
Additionally, numerous research briefs, four interim reports, and research memoranda 
have been created throughout the study period. Information related to vocational 
evaluation was made publicly available in December 1996 and concludes in Final Report 
Number 4, which at the time of this writing has not yet been released. 
For the data specifically relating to the topic as discussed in this research paper, 
The Statistical Program for Social Sciences, version 11 .O, (SPSS, 2005) was used to 
analyze the data. 
Limitations 
Although the longitudinal nature of this study enables research findings into 
national characteristics, the following limitations identified in this study should be noted. 
Collected between 1995 and 1999, the data is relevant for that particular time period. Any 
changes that may have occurred since that time may have an effect on the current system 
of VR services andlor outcomes. Although the overall sample size was 8,500 participants, 
small sample sizes may occur in relation to specific disability groups or where 
characteristics were combined for the purpose of reporting. 
Summary 
This study was designed to estimate VR services and outcomes being provided at 
the overall national level. Extrapolation regarding estimates at the State or local VR level 
cannot be made. Similarly, specific inferences in regards to participants, outcomes, 
services, or individual agenciesloffices cannot be made. Participants were studied as they 
received services they would normally working with the vocational rehabilitation system. 
This study was therefore not experimental in nature. Since services were not randomly 
assigned to participants, the ability to conclude that specific outcomes occurred because 
of those assignments was not feasible (Hayward & Schmidt-Davis, 2003). 
Chapter IV: Results 
Results for the data analysis was broken down into two different categories 
representing vocational evaluations performed "In-House" where the evaluation was 
performed on-site in the DVR office, or "Off-Site" relating to the service being 
performed by an outside vendor or agency. 
Item Analysis 
Of the 823 consumers who were given in-house vocational evaluation services, 
the vast majority (84%) were given formal tests or work samples. Far fewer consumers 
participated in situational assessment, which involved hands-on work experience. 
The frequency of service provision for various types of in-house vocational evaluations 
are listed in Table 1. 
Table 1 
Type of Assessment 
Assessment N YO 
Tests & Work Samples 689 83.7 
Clinical Interview 493 59.9 
Situational Assessment 135 16.4 
On the Job Evaluation 47 5.7 
Functional Assessment 559 67.9 
Of the 823 consumers who were given in-house vocational evaluation services, 
nearly half (49.0%) were given by a vocational evaluator while the remaining were given 
by a vocational rehabilitation counselor, caseworker technician, psychologist, or other 
vocational rehabilitation counselor. 
The staffs involved in providing services for various types of in-house vocational 
evaluations are listed in Table 2. 
Table 2 
Staffs Involved in Providing Services 
Service Provider N YO 
Vocational Rehabilitation Counselor 378 45.9 
Vocational Evaluation Specialist 403 49.0 
Caseworker Technician 64 7.8 
Psychologist 252 30.6 
Other VR Counselor 27 3.3 
Other 52 6.3 
Through use of in-house vocational evaluation services, of the 823 consumers it 
was determined that a little more than half the consumers (66.7%) were able to set a 
vocational goal as a result of their vocational evaluation while a high percentage of 
consumers (77.5%) were able to determine their occupational area. 
The frequency of vocational outcomes for in-house vocational evaluations is listed in 
Table 3. 
  able 3 
Vocational Outcomes 
Outcomes N % 
Determined Occupational Areas 63 8 77.5 
Set Vocational ~ o a l  549 66.7 
A total of 2086 consumers participated in an off-site vocational evaluation. Of 
these individuals, the vast majority (79.7%) were given formal tests or work samples. Far 
fewer consumers participated in on-the-job evaluation (3 1.0%), which involves working 
with an actual employer to see if an individual is capable of performing the necessary job 
function. Approximately half (49.5%) of consumers received a clinical interview, enter 
however it is not clear whether this was through the initial intake process or a 
psychological/clinical information gathering session. 
The frequencies of type of assessment for various types of off-site vocational evaluations 
are listed in Table 4. 
Table 4 
Type of Assessment 
Tests & Work Samples 1662 79.7 
Clinical Interview 1033 49.5 
Situational Assessment 832 39.9 
On-the-Job Evaluation 647 3 1 .O 
Functional Assessment 1358 65.1 
The source of services provided to the 2086 consumers was found to generally not 
be provided by another vocational rehabilitation agency as only 19.3% of consumers 
received services in this manner. Similarly, a very low percentage (6.1%) of consumers 
had vocational rehabilitation arrange the vocational evaluation service. 
The frequencies of source of services for various types of off-site vocational evaluations 
are listed in Table 5 .  
Table 5 
Source of Services 
Service Source 
Other VR Agency Facility Provided the Service 402 19.3 
VR Arranged Service 128 6.1 
Through off-site vocational evaluations, a majority (70.9%) of the 2086 
consumers were able to determine occupational goals while a little over half (54.8%) 
were able to set actual vocational goals. While directions varied, of those who did not 
directly into the workforce a very small percentage (9.2%) required additional extended 
evaluation. 
The frequencies of results of services for various types of off-site vocational evaluations 
are listed in Table 6. 
Table 6 
Results of Services 
Results 
Determined Occupational Areas 
Set Vocational Goal 
Work Adjustment Training 
Education 
Vocational Training 
Counseling 
Job Placement 
Extended Evaluation 
Supported Employment 125 6.2 
Based on the research findings, there is a strong correlation regardless of 
whether a vocational evaluation was performed in-house or off-site, that consumers were 
able to more concretely identify their vocational goal or occupational areas. Additionally, 
paper-pencil tests appear to be the most commonly used form of assessment tool. 
Chapter V: Discussion 
This study has examined the field of vocational rehabilitation, but looked 
specifically at vocational evaluation. The proposal that vocational evaluation services can 
positively affect the consumers who utilize these services has been shown through a 
positive report in service outcomes. 
Limitations 
Limitations previously reported did not take into consideration created additional 
factors such as the lack of reporting on educational or level or training as obtained by 
vocational evaluators utilized in the study or the availability of vocational evaluation 
services in a given area. 
Conclusions 
For persons with disabilities, vocational rehabilitation can be an effective means 
to gain entrance into the work force. In cases where a vocational goal is not yet 
determined, research has shown vocational evaluation can be an effective means in that 
determination process. 
Recommendations 
The field of vocational evaluation is a complimentary one to the field of 
vocational rehabilitation. The present lack of legal licensure in this profession is 
creating a barrier to benefits such as greater legislative funding, increased professional 
marketing, and promotion of professional prestige ranking which is ultimately decreasing 
the availability of services for consumers (Saxton, Spitnagle, & Kennison, 1999). 
Licensure, marketing, as well as general enhancing public knowledge about the 
profession, is needed in order to better serve and ultimately place consumers. 
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Appendix A: In-House Vocational Evaluation Survey Questions 
Today's Date - I 1  - -
Current Status Client ID# 
IN-HOUSE VOCATIONAL EVALUATION 
Service: 
1. Activities: 
YES NO 
-
0 1 02 a. Tests, work samples 
0 1 02 b. Clinical interview 
0 1 02 c. Situational assessment 
0 1 02 d. On-the-job evaluation 
0 1 02 e. Functional assessment 
2. Staff Involved in Providing Service: 
YES NO 
-
0 1 02 a. VR counselor 
0 1 02 b. Vocational evaluation specialist 
0 1 02 c. Casework technician 
0 1 02 d. Psychologist 
0 1 02 e. Other VR counselor 
'0 1 02 f. Other (Please specify) 
3. Dates of Service Begin 
------ 
Month Day Year Month Day Year 
4. Duration of Service 01 Hours 
02 Days 
03 weeks 
04 Months 
-2 Could not be determined 
5. Frequency of Service: Days per week 
-2 Could not be determined 
-3 Not applicable 
6. Intensity of Service: Hours per day 
-2 Could not be determined 
-3 Not applicable 
7. Specify what happened as a result of this service: 
YES 
-
Determined occupational areas 
Set vocational goal 
Work adjustment training 
Educational program 
Vocational training 
Counseling 
Job placement 
Extended evaluation 
Supported employment 
Closed, not eligible 
Appendix B: Off-Site Vocational Evaluation Survey Questions 
Today's Date I I 
- - -  
Current Status Client ID# 
OFF-SITE VOCATIONAL EVALUATION 
Service: 
1. Activities: 2. Residence required: 
0 1 Yes 
YES 
-
02 No 
0 1 02 a. Tests, work samples 
0 1 02 b. Clinical interview 
0 1 02 c. Situational assessment 
0 1 02 d. On-the-job evaluation 
0 1 02 e. Functional assessment 
3. Source Service: YES NO 
01 02 a. VR office purchased the service 
Please specify vendor 
01 02 b. Other VR agency facility 
provided the service 
01 02 Please speciJL facility 
01 02 c. VR arranged service 
4. Dates of Service Begin 
------ 
Month Day Year Month Day Year 
5. Duration of Service 01 Hours 
02 Days 
03 Weeks 
04 Months 
-2 Could not be determined 
6. Frequency of Service: Days per week 
-2 Could not be determined 
-3 Not applicable 
7. Intensity of Service: Hours per day 
-2 Could not be determined 
-3 Not applicable 
Cost to VR: $ 
9. Comparable Benefits: 
YES NO 
0 1 02 
Specify source and amount: 
Amount Cannot Determine Amount 
a. $ -2 
10. Specify what happened as a result of this service: 
YES NO 
-
Determined occupational areas 
Set vocational goal 
Work adjustment training 
Educational program 
Vocational training 
Counseling 
Job placement 
Extended evaluation 
Supported employment 
